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CHAPTER I 
INTRODUCTION 
Research relating to instructional programs in 
reading reflect an increasing interest in the Initial 
Teaching Alphabet. At the present time published 
statements suggest that the utilization of the Initial 
Teaching Alphabet for instruction in reading is some-
what controversial. The purpose of this paper is to 
present a study of the Initial Teaching Alphabet, 
beginning with its introduction in British elementary 
schools and its use in selected cities in the United 
States. 
According to Dr. William Sheldon one problem of 
the Initial Teaching Alphabet is whether or not there 
will be an easy and smooth transfer by the child from 
the Initial Teaching Alphabet program to the reading 
and spelling of material in traditional orthography. 
Vir. William Boutwell, in his research, inquires 
as to whether or not the Initial Teaching Alphabet can 
be used for remedial programs, and whether children who 
start with the Initial Teaching Alphabet do read more 
books with less difficulty. 
1 
CHAPTER II 
WHAT IS 1/t/a? 
i/t/a, I.T.A., or i.t.a., are all shortened ways 
of writing Initial Teaching Alphabet. The Initial 
Teaching Alphabet has also been called the Pitman 
Alphabet, the Beginning Reading Alphabet, and in 
Britain the Augmented Roman Alphabet. The rri0st fre-
quently used form is i/t/a and is the form that will 
be used in this paper. 
i/t/a was devised in Britain by Sir James Pitman. 
Based upon an alphabet invented in 1841+ by Pitman's 
grandfather, who also invented the shorthand system, 
the alphabet has 41.~ symbols instead of the conventional 
26. i/t/a uses all of the traditional letters except 
nqu and "x" and includes 19 "augmentations,n mostly 
diphthongs and consonant combinations. It is basically 
phonemic rather than strictly phonetic. There are no 
capitals used, a..~d each character stands for one and 
only one sound.1 
In contrast, the reading process in traditional 
orthography would include an understanding of such com-
binations as are round f'or the sound 11I, 11 (i.e., buy 
lttTiem for Chaeng? Pitman's Augmented Roman," 
Newsweek, November 12, 1962, p. 58. 
2 
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sigh, aisle, island6 kite). 
Pitman maintains that the alphabet was designed for 
the purpose or easing the difficulty some children have 
when they learn to read. He says that the method can 
be used by teachers with either the phonic or look-and-
say methods of lea.r.ning to read. Once a child has 
mastered i/t/a. he is then expected to make the transfer 
to reading materials in traditional orthography. 
CHAPTER III 
THE BRITISH STUDY 
Sir James Pitman and Mr. John A. Downing, who is 
with the British Ministry of Education, began their 
study in September of 1961 and concluded it in July 
of 1963. 
The following questions are based on their em-
pirical research: 
1. Is the traditional orthography of English 
an important source of difficulty in be-
ginning reading? 
2. If children learn to read more rapidly 
and with greater success in the simplified 
and regularized i/t/a reading system, can 
they transfer their superior reading skill 
from i/t/a over to traditional orthography? 
3. Is this two-stage process worthwhile in 
the final outcome? Are reading attainments 
in traditional orthography superior, after 
transfer, to what they would have been 
without the intervention of the spe~ial 
i/t/a writing system for beginners? 
The Research Plan 
Pitman and Downing began their study with two 
groups, an experimental group and a control group. 
Each group consisted of 2,000 four and five year old 
children from the cities of Wolverhampton, Oldham, and 
Southend. 
2John A. Downing, "Teaching Reading With I.T.A. in 
Britain, 11 Phi Delta Kappan, April, 1964, pp. 322-323. 
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The researchers attempted to insure that the only 
major diff'erence between the experimental group and the 
control group was the orthography in which the reading 
and writing instruction was given. Both groups used 
the same basal reader series, but those books used by 
the experimental classes were in i/t/a. 
In both experimental and control classes, teachers 
were asked not to change their normal methods of' teach-
ing. Workshops, research meetings, and school visits 
were kept the same for both classes. 
The i/t/a teacher's workshops, occupying two f'ull 
days, were held to show teachers how methods of' teaching 
reading, writing, and spelling needed little modif'ication 
in the experimental i/t/a classes.3 
Pupils' parents were inf'ormed of the research and 
asked to maintain normal attitudes to their children's 
reading and writing activities. Parents were allowed 
to purchase or borrow i/t/a books. 
In the i/t/a classes, teachers started reading 
instruction in accordance with their normal approach to 
judging reading readiness. When a child reached the 
fifth primer (Grade 2-ii) and the teacher was satisfied 
that the child was able to read from minimal cues and 
6 
to use contextual clues she encouraged him to use only 
books printed in traditional orthography. She also 
began to teach him the use of traditional orthogra~hy 
in writing.4 
Results of Pitman-Downing Research 
With reg2.rd to question number one, ''Is the tra-
ditional orthography of English an important source of 
difficulty in beginning reading?n Pitman appears to 
have simplified the initial task of learning to read 
in three ·ways: 
1. Fewer characters need to be learned since 
lower case characters only are used. 
2. Fewer whole word represents.tions need to be 
learned. 
3. Less phonemic print-signals need to be learned.5 
The researchers thus make their first hypothesis 
related to question number one: 111 This reduction will 
lead to significantly more rapid progress through a 
series o.f basal readers.•"6 
4ibid. 
5Ibid., p. 324. 
6ibid. 
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TABLE I 
READING PRIMER REACHED AT END OF SECOl'D) SCHOOL YEAR 
(JULY, 1963} IN CONTROL t.o. AND EXPERIMENTAL i/t/a 
GROUPS* 
Control Experimental 
t.o. Group i/t/a Group 
(N= 610) (N: 306) 
Reading 
Primer Freq. Freq. 
0 5 2 
Intro. 21 1 
I 120 11 
II 109 30 
III 137 30 
IV 93 Lil+ 
v 30 24 
Beyond 95 164 
ii-John A. Downing, "Teaching Reading With I .T .A. 
in Britain," Phi Delta Kappan, April, 1964, p. 32.5. 
Downing suggests that Pitman's i/t/a appears to be 
more consistent or, at least, less co~plex than tra-
ditional orthography in three respects: 
1. Less ambiguity of spelling is permitted. 
2. Ambiguity of direction of reading is removed. 
3. The complexity of the print-code for phonemes 
is reduced.7 
The second }lypothesis to be tested was that ttipupils 
learning to read with i/t/a will achieve significantly 
higher scores on those types of reading tests in which 
7Ibid., p. 32;, 
8 
the lower-order decoding skills have a prominent role 
in solution,'" (e.g., where contextual clues are not 
available) • 8 
Question number two was, "If' children learn to 
read more rapidly and with greater success in the sim-
plified and regularized i/t/a reading system, can they 
transfer their superior reading skill f'rom i/t/a over 
to traditional orthography?" In answer to this question 
the hypothesis to be tested 'lrrn.s that, n 1 in i/t/a classes 
reading achievements in traditional orthography will 
not be significantly inferior to achievements in i/t/a 
once an appropriate level of skill has been attained 
by pupils learning to read in i/t/a. t n9 
TABLE II 
RESULTS OF SCHONELL GRADED WORD READING TEST IN CONTROL 
t. 0. AND EXPERIJ:IENT.AL i/t/ a GROUPS HALFW~Y ThnOUGH SEC-
OND SCHOOL YEAR (FEBRUAHY, 1963). 
Score on Schonell Graded 
Word Reading Test 
0-9 
10-19 
20-29 
30-39 
40-49 
50-59 
8ibid. 
9ibid. 
Control 
t.o. Group (N=:. 623) 
Freq. 
351 
169 
67 
21 
9 
3 
EJSP er iment al 
i/t/a Group 
(N :;:345) 
Freq. 
74 
36 
43 
43 
35 
28 
-... 
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TABLE II--Continued 
Score on Schonell Graded 
Word Reading Test 
60-69 
70-79 
80-89 
90-100 
Control 
t.o. Group 
(N:: 623) 
Freq. 
2 
1 
Experimental 
i/t/a Group 
(N: 3L~.5) 
Freq. 
38 
23 
10 
15 
~~John A. Downing, "Teaching Reading With I.T.A. in 
Britain," Phi Del ta Kapp an, April, 1964; p. 326. 
Pitman claimed that transfer from i/t/a to tra-
ditional orthography would be easy. He had designed his 
new characters and devised rules of spelling in i/t/a 
which preserve in most words the main cues for fluent 
reading in traditional orthography. In the minority of 
cases where the i/t/a print-configuration is quite dif-
ferent from its traditional orthography counterpart, he 
believes that children will guess the word correctly from 
contextual clues.10 
The third question was, "Is this two-stage process 
worthwhile in the f'inal outcome? Are reading attainments 
in traditional orthography superior, after transfer, to 
·what they would have been without the intervention of the 
special i/t/ a writing system for beginners? u The final 
lOibid. 
10 
hypothesis in answer to tb.is question is that, 11 'pupils 
who have first learned with i/t/a will at the stage of 
transfer to traditional orthography read it with sig-
nificantly greater speed, accuracy, and comprehension 
than pupils who have not used i/t/a in the initial 
star;es. 1 nll 
TABLE III 
TRANSFER OF TRAINING: READING SPEED AS :MEASURED BY 
NEALE ANALYSIS OF READING ABILITY (SEPTEJvlBER, 1991, 
E:tfl1RANTS IN SEVEN MATCHED PAIRS OF SCHOOLS) .i~ 
Reading Speed 
0 
1-10 
11-20 
21-30 
31-40 
1.~I-50 
51-60 
61-70 
71-80 
81-90 
91-100 
FORM C 
i/t/a Test 
Control t.o. Group 
Tested February, 1963 
In t. o. ( N::: 190) 
Freq. 
67 
8 
61 
36 
10 
3 
2 
1 
2 
llrbid. P• 327 
Experimental 
i/t/a Group Tested 
February, 1963 
In i/t/a (N=l46) 
Freq. 
10 
12 
39 
35 
22 
15 
6 
l 
2 
2 
2 
Reading 
Speed 
0 
1-10 
11-20 
21-30 
31-L~o 
41-50 
!)1-60 
61-70 
71-80 
81-90 
91-100 
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TABLE III--Continued 
FOHM A 
t.o. Test 
Control t.o. Group 
Tested March, 1963 
In t.o. (N::: 190) 
Freq. 
67 
3 
43 
35 
18 
11 
6 
3 
3 
1 
Experimental 
i/t/a Group Tested 
March, 1963 
In t. o • ( N: 146 ) 
Freq. 
17 
9 
24 
20 
25 
14 
ll~ 
10 
7 
4 
2 
{~John A. Downing, "Teaching Reading With I. T .A. in 
Britain, 11 Phi Delta Kappan, April, 1964, p. 327. 
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TABLE IV 
TRANSFER OF TRAINING: READING ACCURACY AS MEASURED BY 
NEALE ANALYSIS OF READING ABILITY (SEPTEMBER, 1961 
ENTRANTS IN SEVEN MATCHED PAIRS OF SCHOOLS) • * 
Reading 
Accuracy 
0 
1-10 
11-20 
21-30 
31-40 
41-50 
51-60 
61-70 
Reading 
Accuracy 
0 
1-10 
11-20 
21-30 
31-40 
41-50 
51-60 
61-70 
FORM C 
i/t/a Test 
Control t.o. Group 
Tested February, 1963 
In t.o. (N::: 190) 
Freq. 
81 
71 
20 
18 
7 
2 
3 
FORM A 
t.o. Test 
Control t.o. Group 
Tested March, 1963 
In t.o. (N=l90) 
Fre'l.• 
74 
54 
32 
18 
7 
2 
3 
~erimental 
i/t/a Group Tested 
February, 1963 
In i/t/a (N=l46) 
Freq. 
10 
24 
21 
39 
19 
12 
9 
3 
Experimental 
i/t/a Group Tested 
March, 1963 
In t.o. (N=lL~6) 
Freq. 
21 
26 
17 
39 
19 
12 
9 
3 
{!-John A. Downing, uTeaching Reading With I. T .A. in 
Britain," Phi Delta Kappan, April, 1964, p. 328. 
·~··'-· 
------------~----1----- ----------------
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TABLE V 
TRANSFER OF TRAINING: READING COMPREHENSION AS }fEASURED 
BY NEALE ANALYSIS OF READING ABILITY (SEPTEMBER, 1961} 
ENTRANTS IN SEVEN MATCHED PAIRS OF SCHOOLS) • i" 
Reading 
Comprehension 
0 
1-5 
6-10 
11-15 
16-20 
21-25 
Reading 
Comprehension 
0 
1-5 
6-10 
11-15 
16-20 
21-25 
26-30 
FORM C 
i/t/a Test 
Control t.o. Group 
Tested February, 1963 
In t.o. (N=l90) 
Freq. 
79 
81 
19 
7 
2 
2 
FORM A 
t.o. Test 
Control t.o. Group 
Tested March, 1963 
In t.o. (N=l90J 
Freq. 
71 
80 
23 
11 
3 
2 
Experiment al 
i/t/a Group Tested 
February, 1963 
In i/t/a (N:J.46) 
Freq. 
13 
~-9 
44 
27 
9 
L~ 
Experimental 
i/t/a Group Tested 
March, 1963 
In t. o. ( N :146 ) 
Freq. 
20 
37 
4.5 
29 
9 
5 
1 
ii-John A. Downing, "Teaching Reading With I.T .A. in 
Britain," Phi Delta Kanpan, April, 1964, p. 329. 
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Downing and Pitman concluded their report by 
stating that only tentative conclusions could be drawn 
at this stage or their research because there were ex-
periments still to be completed and some or the data 
available was inevitably limited. 
CHAPTER IV 
STUDIES rn TF..E u.s. 
Three studies in the United States involving 
i/t/a have been those in the elementary schools of 
Bethlehem, Pennsylvania, Freeport, New York, and 
Cleveland, Ohio. 
Bethlehem, Pennsylvania: 
Under a $148,000 grant received from the Ford Foun-
dation• s Fund for the Advancement of Education, Lehigh 
University initiated the first school demonstration and 
evaluation program in the United States using i/t/a. The 
grant provides major support for the pilot program which 
began June 30, 1963 and will end August 1, 1966.12 
This particular program has been under the direction 
of Dr. Albert J. Mazurkiewicz of Lehigh's Department of 
Education. He and Dr. Harold Tanyzer of Hofstra Univer-
sity prepared the i/t/a readers and workbooks used in 
the Lehigh-Bethlehem, Pennsylvania proeram. 13 
In 1963 there were 600 Bethlehem first graders who 
participated in the program; in 1964 roughly two-thirds 
of all first graders; and in 1965 all first graders in 
Bethlehem were involved in the proeram. 
12charlotte Timm, "Janus Face of Reading; Initial 
Teaching Alphabet, n Wilson Library Bulletin, October, 196t~, 
p. 161. 
13:Nancy Larrick, "What Forty-Four Letters Can Do," 
Saturday Review, September 19, 1964, P• 66. 
15 
were: 
-----~----·-"_, ______________ _ 
16 
Some of the various observations of this program 
1. By the fourth month of the 1964 plan, 
Bethlehem's first grade youngsters taught 
with i/t/a had pushed ahead of control 
groups using the traditional orthography. 
About ten per cent could read and deal 
effectively with a vocabulary of 320 words 
written in i/t/a. 
2. Achievements in skill and quality of 
children's writing were noted. Those 
using i/t/a were taught to form letters 
and symbols from the start and were urged 
to write letters, words, sentences, and 
paragraphs. By early April, many were 
writing nine and ten word sentences. 
3. Word recognition tests given in January 
to a sampling indicated those who had 
mastered i/t/a scored the equivalent of 
second semester of third grade.l~ 
Children from middle and upper socio-economic 
levels were ahead of lower class children. Roughly 
one-third of Bethlehem's children in this project were 
believed to be from lower class homes. Of these 
children, Dr. Mazurkiewicz had this to say: 
By mid-January, 38% of those taught in 
i/t/a were reading at a primer level or 
above. or those taught with traditional 
orthography, 10% were readif'B at a pri-
mer level, none were above.~5 
14Ibid. 
15ibid. 
-~~-----·---··--··----··--
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With regard to transition from i/t/a to traditional 
orthography, Dr. Mazurkiewicz reported in nid-March, 
5-8% of the average classrooms (middle class population) 
were reading in the traditional orthography after being 
taught in i/t/a. 
The transfer for spelling w2.s not so difficult. 
Of the 230 words on the lforrill Spelling test for Grade 
two, 102 would not require a special symbol if written 
in i/t/a. In February, a spelling test over these 102 
words w~s given first graders taught in i/t/a. The 
average score was 86% correct.16 
TABLE VI 
THE LEHIGH-BETHLEHEM i/t/ a srrUDY 
(INTERIN REPORT) 
ALBERT J. NAZURKIEWICti-
After 8 months: 
Reader Level i/t/a Standard Alphabet 
3rd 24% ocif 1J 
2nd 50.7 6.1 
1st 14 74.4 
Primer or 11.3 19.5 
below 
{:1{ancy Le.r1..,ick, ""What Forty-Four Letters Can Do, 11 
Saturda;r Review, September 19, 1964, p. 66. 
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In content and organization these new i/t/a readers 
are very different from the more familiar basal readers. 
More than half the stories are from "Humpty Dumpty's 
Magazine," and are about such subjects as piracy, base-
ball, space travel, and deep-sea diving. 
The books contain no poetry and the first two readers 
use the childlike sentence structure of the old basal 
readers. 
Some of the illustrations are in harsh, flat black 
color. Negroes are portrayed in the stories with white 
children. The teacher's guides were found to be in the 
same step-by-step fashion as the previous .teacher's 
guides for the basal series. 
Conclusions: 
Some of the tentative conclusions drawn from Bethlehem's 
program of i/t/a after the first year are as follows: 
l. Traditional spelling of English is a source 
of difficulty in beginning reading. 
2. Children can learn to read more quickly {and 
with less observable frustration) when be-
ginning in i/t/a. 
3. Ohildren learn to encode sound to communicate 
through writing with a high degree of facility 
when taught using i/t/a. It also seems to 
have a releasing effect on the child's ability 
to communicate through writing. 
, . 
-
19 
4. First grade teachers report that the 
classroom is more easily controlled with 
fewer organizational problems and more 
individualized teaching is accomplished 
within a grouping structure. 
5. Through the use of i/t/a the sentence 
structure and vocabulary of first grade 
material can more closely approximate 
the vocabulary and sentence structure 
of the child at an early point in the 
first year of school. 
6. Reading performance by i/t/a taught 
children in traditional orthography, 
post-transition, as measured by 
standardized tests in the ninth month 
is significantly better than that 
developed by children taught by similar 
procedures but in which the medium is 
traditional orthography. 
7. Traditional orthography spelling 
achievement, post-transition, for the 
i/t/a child in the ninth month of 
school is no different from that de-
veloped by children who used only 
traditional orthography spellings. 
Much of this spelling is not consciously 
tau~ht but is developed by teachers in 
i/t/ a or traditional orthography as part 
of a phonic or symbol-sound emphasis. 
8. Con:firmation of earlier experimenr'l 
findings in English is suggested. 
Freeport, New York: 
The Freeport Public Schools of Freeport, New York 
initiated their i/t/a program in February of 1964 with 
twenty-one kindergarten classes and continued it into 
17 Albert J. Mazurkiewicz, "Tee.chj_ng Reading in 
America Using the Initial Teaching Alphabet, 11 Elementary 
English, November, 1964, pp. 767-777. 
• 
- 20 
first grade in the fall. 
The programs of Bethlehem and Cleveland were 
studied before the Freeport schools began their own 
i/t/a program. Kindergarten parents were invited to 
attend sraall group meetings at which time a filn:l en-
titled, "The 40 Sounds of English11 was shown and 
question-answer periods were held. At a later time 
each kindergarten child took home the booklet, "The 
Story of i/t/a. 1118 
Prior to the begin.,."'1.5.ng of the i/t/a program, 
kindergarten teachers were trained in a three-session 
workshop. E!m.phasis was placed on understanding i/t/a 
r~tionale, writing the symbol-sounds, and spelling. 
The workshop was repeated in late spring to prepare 
the first grade teachers and substitutes for the fall. 
Mr. Shohen reported that at the kindergarten level, 
i/t/a was being taught very informally. The major ob-
jective was to promote reading readiness through first-
hand experiences emphasizing: concept and vocabulary 
development; listening and speaking facility; auditory 
and visual discrimination; and stiraulation of positive 
attitudes toward reading.19 
18samuel s. Shohen, Report from Freeport Public 
Schools, Freeport, New York, October 30, 1964. 
19Ibid. 
21 
Kindergarten teachers used i/t/a mainly to label 
objects, pictures, and to make experience charts. No 
formal lessons were conducted to teach the recognition 
and writing of i/t/a, but reference was made to it on 
an incidental basis. The only contact the children had 
with traditional orthography was in their names. 
At the first grade level every effort was made to 
teach children to use r.ml tiple methods of recognizing 
words. To do this, teachers developed the 44 symbol-
sounds of i/t/a with the whole word approach that in-
volved the use of context, picture, and configuration 
clues. 
First grade teachers used Pitman's i/t/a Early to 
Read Series for their basic books along with experience 
charts and library books. They also made materials and 
games, and provided activities like those they developed 
for teaching traditional orthography. 
Although data was not available, the Freeport 
schools did plan to evaluate their program with the use 
of standardized tests in traditional orthography. 
Conclusions: 
As a result of the Freeport experience with i/t/a 
the following suggestions were given for other school 
districts contemplating an i/t/a program: 
-. 
22 
1. Make sure the decision takes into account 
the opinions of all staff members. It 1 s 
important that everyone understands what 
i/t/a is and what it can be expected to do. 
2. Provide an adequate orientation period 
for teachers who will be using i/t/a. 
3. Call in parents of children and explain 
the program to them--its development, 
potential, and above all, its weak points 
(some difficulty in learning to write the 
new symbols and teaching materials not in 
abundant supply). 
4. It is important that reading consultants 
are unanimous in their approval of the 
plan so that they can assist teachers 
in developing their own variations with 
the material when the newness and ex-
citement of the nrogram begins to wear 
orr.20 , 
Cleveland, Ohio: 
Although the Cleveland schools had been using i/t/a 
since September of 1964 the information on their program 
was not as extensive as the other two cities. One 
Cleveland teacher when asked by a fellow teacher as to 
whether she had found any disadvantages with i/t/a gave 
this reply: 
20Bert s. Gerard, "New Strange Alphabet Speeds 
Learning Process for Young Readers," Nation's Schools, 
July, 1964, p. 37 
23 
• • • so far I have found no handicaps. 
Some children begin to shift over to 
reading traditional English by December. 
They write freely. They spell as well 
if not better than children who have not 
started with i/t/ a. If there is a flaw 
in i/t/a I have yet to find it.21 
2lwilliam D. Boutwell 11Learning to Read with i/t/a," 
Scholastic Teacher, March 4, 1965, pp. 8-9. 
CHAPTER V 
OTHEii i/t/a PROJECTS 
As a result of the Elementary and Secondary 
Education Act of 1965, some school systems in Texas, 
Indiana, California, Ohio, Pennsylvania, New York, 
and Washington have used the funds released by this 
act to participate in varied i/t/a projects. Among 
these projects using i/t/a in a wide variety of appli-
cations are those helping institutionalized, disturbed 
children to develop new skills and changed attitudes 
toward themselves as well as toward learning; providing 
renedial reading and literacy instruction to children 
and adults; offering deaf, brain-damaged, and retarded 
chilo~en an opportunity to communicate effectively. 22 
One teacher of deaf children, Margaret s. Withrow, 
felt that i/t/a had much to offer for the norrnal child, 
but at the present time i/t/a could not be accepted by 
teachers in the education of deaf children. She thought 
that i/t/a needed ·wider acceptance in the educational 
field and more materials before it could be used for 
educating the des~. She did feel that the program might 
be useful in teaching some children with severe learning 
22i/t/a Bulletin, Vol. 3, No. 1, Fall, 1965, P• 2. 
24 
25 
difficulties such as those who might have mental re-
tardation coupled with a hearing impairraent.23 
23Marga.ret S. Withrow, 11 Augmented Roman Alphabet: 
Can It Be Used f'or Teaching the Deaf'?~··" Volta Review, 
September, 1964, p. 543. 
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CHAPTER VI 
POINTS OF VIEii 
As with most highly controversial issues, the 
opinions about the value of i/t/a differ considerably. 
Dr. William Sheldon: 
Dr. Sheldon poses three questions as to the worth 
of i/t/a: 
1. Would children make an easy transfer to 
traditional orthography as claimed by 
Sir James Pitman and John Downing, or 
would some find it difficult? 
2. Does learning i/t/a have a negative 
effect evident at a later time when 
children begin to increase their read-
ing and writing activities? 
3. Does it make sense psychologically to 
teach a procedure which will be aban-
doned ip. a short time after limited 
usage?24-
The answer to the first question Sheldon believes 
is found in Downing•s research. The answer to the sec-
ond question he feels is not possible for several years, 
although it is possible that seriously disadvantageous 
effects will accrue to some children in the experiment 
when they need to use higher level reading and writing. 
Sheldon suspects that pupils who master i/t/a and make 
a successful transition to traditional orthography will 
24william Sheldon, "ITA ( Initial Teaching Alphabet), n 
Grade Teacher, October, 1964, P• 118. 
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be highly analytical in t rms of spelling, but slow and 
cautious in their reading 25 
Dr. Sheldon believes the average and superior 
pupils can make the trans tion from i/t/a to traditional 
orthography without diffi ulty. 
Dr. Roma Gans: 
The use of symbols w ich are alien to many children 
and the phonemic spelling of words are problems that 
might result asserts Dr. Roma Gans. 
Dr. Gans looks at i/t/a in the light of the following 
questions: 
1. How are bright youngsters who have already 
gained facility in reading going to react 
in the long run to this new approach? 
2. What adjustments will accompany the shift-
ing demands by this system from one way of 
spelling to another? 
3. Will i/t/a be a deterrent to an early in-
terest in reading which we want to persist 
with our children and to persist into 
adulthood? 
4. How carefully will the teacher factor be 
considered in research? 
5. What about respect for t~ differences of 
learning in individuals? 
Mr. John Downing: 
Mr. Downing says that the most popular misconception 
25Ibid. 
26Roma Gans, "ITA (Initial Teaching Alphabet)," 
Grade Teacher, October, 1961+, pp. 35, 118. 
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at the present time is that i/t/a is a synthetic phonics 
approach. This he says is untrue because it was first 
devised as a printing and writing system which could be 
used with any method of teaching reading--eclectic, 
phonics, look-say, language experience, individualized, 
filmstrip, progre.mmed learning, or any other. When 
British teachers introduced the new i/t/a readers, they 
were told to continue to use the methods of teaching 
reading that they had used in the past. i/t/a was to be 
regarded as an addition, not an alternative to good 
school practices.27 
Hr. Downing goes on to state that i/t/a is not a 
scheme of forcing the more capable readers, nor is it a 
panacea to be easily implemented. 
He stetes that since i/t/a is an alphabet designed 
for teaching beginning reading it ca...'1llot be expected to 
reflect regional differences of pronunciation. 
Continuing, Nr. Downing says that i/t/a is not the 
ultimate in siraplification and it is not concerned with 
spelling reform. Instead it is deliberately designed as 
a compromise between the aim of simplicity and regularity 
for the beginning and the aim to ease transfer once fluency 
in i/t/a reading and writing has been achieved.28 
27John A. Downing, ttcurrent Misconceptions About 
I.T.A.," Elementary Enr;lish, Eay, 1965, PP• 492-500. 
28Ibid. 
CHAPTER VII 
CONCLUSION 
Dr. Sheldon quotes John Carroll as saying that the 
real danger from the i/t/a experiments is that it may 
misdirect the attention of educators toward what Downing 
calls the "medium," ie. the orthography, and away from 
other elements in reading which may be more critica1.29 
A point Sheldon makes is that it is left to guess-
work whether the year spent mastering and learning i/t/a 
might have been better spent mastering traditional or-
thography in an exciting, more interesting fashion. 
Dr. Roma Gans concludes by saying that only broad 
and longitudinal evaluation which yields reliable conclu-
sions can determine the permanent place of i/t/a in the 
teaching of reading. 
Mr. Warren G. Cutts, specialist in reading for the 
u. S~ Office of Education thinks that we should suspend 
judgment of i/t/a until more research has been completed 
and the data examined from a variety of viewpoints. Mr. 
Cutts points out that as has happened in other educational 
controversies, :premature judgments can lead to rash 
statements which cloud the real issues and compel teachers 
to take sides. 
29sheldon, loc. cit., p. 130. 
29 
30 
Since the i/t/a experiments in England are scheduled 
to continue until 1974, Mr. Cutts feels that educators 
should carefully consider interim reports from both 
British and American studies, but should not at this time 
draw conclusions about the full significance of i/t/a. 
He suggests several factors make early appraisals 
of doubtful validity: 
l. We do not as yet know the long-range 
effects of i/t/a on reading and spelling 
performance and may not clearly see what 
effect (if any) it will have until pupils 
who have taken part in the experiment 
reach the fourth or fifth grade. 
2. We need to i'ind out how well i/t/a mo-
tivates learning after the initial 
enthusiasm and glamour have worn off--
this being an uncontrollable variable. 
The fact that most of the experimental 
teachers have become enthusiastic about 
i/t/a may itself be considered a credit. 
3. Even if i/t/a is approved and recommended 
as an instructional medium for general 
use in beginning reading, we will ulti-
mately need more refined experiments to 
determine the types of learners i'or whom 
it works best. We also need to know the 
sort or program in which i~ :functions 
best. 
4. Whatever the avenue explored for simpli-
fying the learning task for beginning 
readers, we nAed the individual and co-
operative efforts of others who are will-
ing to display imagination, resourcefulness, 
and determination. An inclination to ac-
cept i/t/a as a panacea might discourage 
such efforts. 
31 
5. Another reason for suspending judgment on 
i/t/ a is the f'act that several significant 
research studies have demonstrated that 
late starters tend to catch up with and 
even surpass in reading ability those 
children who have received direct, inten-
sive reading instruction early in the 
first grade or in kindergarten. This is 
especially true when delayed instruction 
has been preceded by enriched readiness 
activities.30 
When 1''lr. Cutts ·wrote his article for the NEA Journal 
about the value of i/t/a he titled his article, 11 It's Too 
Soon to Know Definitely," and the opinion I hold is in 
accordance with this title. 
Reports of the Bethlehem, Pennsylvania i/t/a re-
search program are to be published next fall. The in-
formation contained in these reports should be of sig-
nificant value in deciding the worth of i/t/a since this 
will be the first completed i/t/a research in the United 
Stetes. 
From a review of the judgments expressed by researchers 
involved in experimental i/t/a activity the f'ollowing 
conclusions would seem appropriate: if teachers are well 
prepsred and enthusiastic about i/t/a, if there are 
suff'icient materials such as textbooks, workbooks, etc., 
30warren G. Cutts, "The Value of ITA; Opinions Differ, n 
NEA Journal, September, 1964, pp. 20-22. 
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and if students are able to read well with i/t/a, then 
the program can be considered as having potential. 
Dr. Sheldon's conm1ent as to whether a yea:!' spent 
mastering i/t/a might also have been spent mastering tra-
ditional orthography only in a more interesting, more 
exciting manner, is most thought provoking. 
If i/t/a can be used in remedial reading progr&~s, 
or for teaching beginning reading to emotionally disturbed 
and :mentally handicapped youne;sters, then it seems to 
have been a very notable design. 
The questions raised by Dr. Sheldon and Dr. Gans are 
also very pertinent since they point to the future aspects 
of i/t/a and its long range goals. Again, the answe1"s 
to their questions and the questions of many others mu.st 
wait for research and experimentation. 
APPE1IDIX 
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Appendix I 
The Initial Teaching Alphabet* 
Number Character Name Example Traditional 
spelling 
1 ae rlll!t rate 
2 b bee bi9 big 
3 c kee cat cat 
4. d dee do dog 
5 ee ... E;E;.t meet 
6 ef .fill fill 
7 gae :r•YI gun 
8 h hae hat hat 
9 ie. ie tie.. tie 
10 j jae jelly jelly 
11 k kae kit kit 
12 1 el lamp lamp 
13 m em man man 
14 n en net net 
- toe.. ,._,. 15 oe toe 
34 
NUJ.nber Character NaIUe Example Traditional 
spelling 
16 p pee pi!J pig 
17 r er , ....... girl 
18 r rae run run 
19 s ess sad sad 
20 t tee tap tap 
21 ue due due 
22 v vee van van 
23 w wae will will 
21.~ y i-ae yell yell 
25 z zed or zee fizz fizz 
26 a zess hcnasiesr houses 
27 -.Jh whae .wfle7' when 
28 r chae ~ic.k chick 
29 
-\ti ith traat thought 
30 jh thee J-1,e. the 
'"'~ 31 ~ ish y.;r ship 
....... 
35 
Numb el" Character Name Example Traditional 
spelling 
32 zhee t91eJ,._. measure 
33 ~ ing • S&~ sing 
~34 tL ah fa.r f'ar 
35 au au.tu.• autumn 
36 a at appl apple 
37 e et e!\~ egg 
38 i it dip dip 
39 0 ot hot hot 
40 u ut u~y ugly 
41 oot bwk book 
42 w 00 11\UZJ.,. moon 
43 OU- ow bO\L bough 
• toi 44 01 oi toy 
~~Albert J. Mazurkiewicz, "The Initial Teaching Alpha-
bet (Augumented Roman) for teaching reading," New Per-
s ectives in Readi Instruction (New York: Pitman Pub-
lishing Corportion, 19 . ) J pp. 43-.544 • 
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Appendix II 
Sample i/t/ a Story 
(.hiclren.-licken * 
W-u.n cl1f. (.hicken licken 
went 'tr..> Jhe WlA)d.r fol' f c.Jd. 
~.ie 1 Jh« wos .fh~r an 
er.corn fell on her pc.>r 
littl hed. ctre! rel l) se.d 
~icken-ltcken. 
'%e slde. fell on mie hed. 
ie m v..st 9<r.. nnd te.11 Jhe 
ki~-ll 
*John A. Downing, "Beginning Reading with the Augmen-
ted Roman," Teaching Young Children to Read (Washington: 
U. S .• Government Printing Office, 1964), p. 41. 
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Appendix III 
c 
Mr. Samuel S. Shohen 
Reading Consultant 
Freeport Public Schools 
Freeport, New York 
Dear Mr. Shohen: 
0 p y 
818 Seventh Street 
Charleston, Illinois 
October 18, 1965 
I arn a graduate student at Eastern Illinois University 
and run writing a paper on the Initial Teaching Alphabet. 
In my research I noted that the Freeport schools have con-
ducted a reading program using i/t/a and your na:rne was 
given as a source from which more information on the 
program could be received. 
I would appreciate your sending me any further infor-
mation that you think might be of value to me in writing 
m:y paper. Thank you for your cooperation. 
Sincerely, 
Norman w. Gee 
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-c 
Dr. Samuel s. Shohen 
Reading Consult ant 
Freeport Public Schools 
Freeport, New York 
Dear Dr. Shohen: 
0 p y 
818 Seventh Street 
Charleston, Illinois 
January 31, 1966 
Last Fall I wrote to you for information for a 
paper I was writing on the Initial Teaching Alphabet. 
I run now in the process of completing rrry paper and need 
more statistical information as to the outcomes of the 
i/t/a program used in the Freeport schools. 
I would be most grateful if you could send this 
additional information to me as soon as possible. Thank 
you aGain for your cooperation. 
Sincerely, 
Norman w. Gee 
Appendix IV 
c 0 
Office of the Superintendent 
Cleveland Public Schools 
Cleveland, Ohio 
Dear Sir: 
p y 
818 Seventh Street 
Cha~leston, Illinois 
January 27, 1966 
I am in the process of finishing a graduate paper 
on the Initial Teacning Alphabet and the schools that 
have used this prograra. I would be most grateful for 
any statistical information you might be able to send 
me relating to the i/t/a program conducted in the 
Cleveland schools. 
I would appreciate your sending this information 
as soon as possible and thank you for your cooperation. 
Sincerely, 
Norman W. Gee 
CLEVELAND PUBLIC SCHOOLS 
1380 East Sixth Street • Cleveland, Ohio 44114 • Telephone 241- 3660 
PAUL W. BRIGGS 
Superintendent 
Mr. Norman W. Gee 
818 Seventh Street 
Charleston, Illinois 
Dear Mr. Gee: 
February 2, 1966 
Your letter of inquiry concerning information on the 
Initial Teaching Alphabet was sent to my desk for reply. 
We have an experimental program in the kindergartens and 
first grades of eight schools. However, our experiment 
was just started in September 1965 so that at the present 
time we do not have any statistical information or 
evaluation in addition to this. 
We anticipate administering achievement tests to the 
kindergarten children in April or May, and again at the 
end of the first grade. 
Grace L. Sackett 
Supervisor of Language Arts 
GLS:ar 
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Appendix V 
Glossary 
augmentation An i/t/a symbol which looks like two 
letters of ~he conventional alphabet joined to-
gether. Ex.ample:~> ~, a.i. 
control group The group of children using materials 
written in the conventional twenty-six letter 
alphabet. 
diuhthong Two vowel sounds joined in one syllable to 
form one speech sound, as .£!, .2!!• 
experimental gro17 The group of children using materials 
written in i t/a. 
i/t/a Initial Teaching Alphabet 
phoneme A group of variants of a speech sound, usually 
beginning with the same letter but sounded differently 
because of variations in stress, intonation, etc. 
Example: the ~ sound in kiss, scene, ~, psalm 
t.o. traditional orthography 
traditional orthop:ranhy Spelling and writing that makes 
use of the conventional twenty-six letter alphabet. 
44 
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